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ABSTRACT 
Lecturers are increasingly expected to use technology to 
prepare their students for 21st century skills (Ahmad et al., 
2019). As a result, online learning will become a common 
trend in university education in the near future, particularly 
in accounting (Sarea et al., 2021), especially since the 
COVID-19 pandemic has brought enormous changes to the 
educational landscape. Thus, given that the ultimate success 
of Open and Distance Learning (ODL) hinges on the 
continuance of intention to use it, it is important to discuss 
this intention. This review paper aims to explore the factors 
that could influence accounting lecturers' continuance 
intention to use ODL by integrating three prominent 
theoretical models: the Expectation-Confirmation Model 
(ECM), the Technology Acceptance Model (TAM), and the 
Self-Determination Theory (SDT). This paper included 23 
articles that covered studies from 2008 to 2024. The key 
ECM, TAM, and SDT constructs that have been used in the 
literature to predict continuance intention are identified in 
this paper. The findings suggest that perceived usefulness, 
perceived ease of use, satisfaction, and intrinsic motivation 
are potentially critical predictors. It is posited that the 
integration of the ECM, TAM, and SDT frameworks provide 
a comprehensive understanding of both extrinsic and 
intrinsic factors that drive the continued use of ODL among 
accounting lecturers, offering insights for designing 
effective online learning environments. 

 
Contribution/Originality: This study is one of very few studies which have 
investigated the continuance intention of accounting lecturers to use ODL by 
integrating the ECM, TAM, and SDT, providing a comprehensive understanding of both 
extrinsic and intrinsic factors influencing this intention. 
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1. Introduction   
 

These days, the use of technology in the classroom has drastically changed the traditional 
classroom to accommodate 21st century learning styles. Gone are the days when students 
sat in rows, listened to lectures given from a podium in front of the room, and took notes. 
Students can instead participate in virtual classrooms where a wealth of information, 
including books, audios, images, and videos, is readily available online. Previous studies 
have defined and referred to this situation as a virtual learning environment, which 
includes various terms such as virtual learning (Anuar et al., 2022; Guasch et al., 2010), 
online schooling (Asadullah, 2023; Welch & Napoleon, 2015), distance learning 
education (Salvo et al., 2017), electronic mentoring (Bakkali, 2023; Dahalan et al., 2012), 
virtual education (Davies, 2001; Hussain et al., 2019; Msekelwa, 2023; Pando, 2018), and 
other related terms like distance, electronic, online tele-, and virtual (Baratian et al., 
2018; Javier, 2020), and open and distance learning (Saidi et al., 2021; Shanthi et al., 
2021). 
 
After all, the advancement of information and communications technology (ICT) has 
transformed the field of education, specifically in the methods of teaching and learning 
(Tuma et al., 2020). Furthermore, following the implementation of the Sustainable 
Development Goals (SDGs) in 2015, there has been a significant effort to advocate for 
online learning as a strategy to accomplish the goals, particularly SDG 4, which focuses 
on ensuring quality education (Otto & Becker, 2019). Accordingly, online learning has 
emerged as a practical and economical means of expanding access to high-quality higher 
education (Asunka, 2008). The reason for this is that online learning has the capacity to 
grant learners from all geographical areas the opportunity to obtain an education, thus 
diminishing educational disparities (Adarkwah, 2021b). As a result, because education is 
a vital resource for every country, educational institutions must keep up with 
technological advancements in order to provide a better education. Hence, ICT is 
important in promoting educational transformation around the world, serving as a 
communication tool and a means of achieving SDG 4 (Adarkwah, 2021a). 
 
Evidently, the education industry has also gone through changes since the first industrial 
revolution. For instance, undeniably, the 4th Industrial Revolution has had a significant 
impact on how we work and learn in the modern world (Oke & Fernandes, 2020). The 
term Industry 4.0, or simply IR 4.0, is commonly used to refer to this 4th industrial 
revolution. Education 4.0 was implemented in line with IR 4.0 to guarantee that 
graduates are capable and well-prepared for employment in the modern world. 
Education 4.0 encompasses the integration of online learning platforms and applications 
into the learning process, allowing for virtual learning. Consequently, higher education 
institutions (HEIs) are required to use digital tools and online communication for 
learning purposes and expand their distance learning offerings (Safiullin & Akhmetshin, 
2019) in order to adapt to the advancements of the Education 4.0 era. Furthermore, the 
industry has recently been refocusing on Industrial Revolution 5.0 (IR 5.0), which is an 
upgrade to IR 4.0. Hence, the widespread use of distance learning, also known as online 
learning, e-learning, and, more recently, Open and Distance Learning (ODL), which is a 
classroom environment where students can study from any location without the need to 
physically attend lectures in a classroom, is not that surprising. 
 
According to the Malaysian Institute of Accountants (2018), accountants will increasingly 
have to use new digital and smart technologies to supplement their traditional working 
methods and, in some cases, completely replace them. As a result, universities should 
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prepare accounting students to be qualified employees capable of meeting the challenges 
of IR 4.0 (Bonekamp & Sure, 2015). In this IR 4.0 environment, universities must adjust 
their accounting student teaching and learning activities to match employers' 
expectations. The accounting students must be equipped with the necessary skills and 
knowledge to prepare them for the profession while also increasing their employability 
(Shamsudin et al., 2023). Hence, universities and lecturers must incorporate technology 
into accounting education to better prepare students for the demands of IR 4.0 (Ghani & 
Muhammad, 2019). Online learning is critical in assisting accounting students in meeting 
the demands of IR 4.0 as it offers adaptable, up-to-date training in advanced technologies 
required for modern accounting practices. 
 
In addition, the recent 2020 coronavirus pandemic (COVID-19) brought about the rapid 
global adoption of digital transformation, necessitating mandatory changes in all aspects 
of our lives. In essence, this pandemic has impacted a diverse range of sectors. 
Unquestionably, it has impacted educational practices (Korkmaz & Toraman, 2020). All 
of this began in March 2020, when the World Health Organization (WHO) declared the 
COVID-19 outbreak a pandemic. Globally, the COVID-19 pandemic has caused schools 
and universities to quickly adapt to distance education systems, tools, and platforms to 
control the virus's spread. The education sector has abruptly shifted to online/ODL 
platforms all over the world (Aziz et al., 2022). For the first time, all courses had to be 
delivered entirely online (Daumiller et al., 2021). Javier (2020) argued that the pandemic 
promoted the shift in teaching mode. Thus, it is said that this unexpected pandemic has 
accelerated the demand for education digitalization, which is poised to become the "new 
normal" way of teaching and learning (Shamsudin et al., 2023). Since then, the 
educational system has undergone significant changes in its teaching and learning 
practices. 
 
1.1. Problem of the study 

 
Online learning or ODL, is not a new phenomenon (Zulkifli & Ab Latif, 2021), particularly 
in the 21st century (Hussin et al., 2020). But, the COVID-19 pandemic has led to its 
widespread use. At universities, this pandemic has forced lecturers to adapt and change 
in order to accommodate this new educational method. Based on Hodges et al. (2020), 
lecturers of different backgrounds and ages were all struggling to effectively prepare and 
deliver online learning, despite numerous challenges and often a lack of adequate 
technical support. This modern way of learning is also expected to be fully implemented 
by 2025 (Isaias, 2018). Rahmi et al. (2018) opined that since online learning has clearly 
grown in potential, it can only be fulfilled if users are fully prepared for it. Therefore, 
research on educators deserves attention, particularly when Rienties et al. (2013) 
mentioned that the majority of educators appear to be resistant to using technology in 
the classroom. Moreover, this issue becomes increasingly grave when the pandemic has 
significantly boosted the popularity of online learning, leading to the expectation that 
lecturers will spend more time online. Therefore, COVID-19 can be considered a natural 
metaphor that emphasizes how faculty perceive and manage online teaching and 
learning (Daumiller et al., 2021). The longer COVID-19 persists, the more likely it is that 
the world will accept online learning as a mode of teaching and learning (Adarkwah, 
2021b). Thus, because the post-pandemic future is unpredictable, it is critical to focus on 
the implementation of ODL, particularly in universities (Wotto, 2020). 
 
The use of online learning in accounting education is not new, nor was the shift towards 
it unexpected (Husain et al., 2023). This is because accounting lecturers are being pushed 



Malaysian Journal of Social Sciences and Humanities (MJSSH) (e-ISSN : 2504-8562) 

© 2024 by the authors. Published by Secholian Publication. This article is licensed under a Creative 
Commons Attribution 4.0 International License (CC BY). 

4 

to innovate in their teaching (Brink & Stoel, 2019). The pandemic hastened its 
emergence, brought it to the forefront, and necessitated its implementation. 
Nevertheless, accounting educators are facing difficulties in embracing online teaching 
practices because of the intricate, technical, and practical nature of the subject (Grabinski 
et al., 2020; Sangster et al., 2020). Qhosola (2016) pointed out that it may be necessary to 
conduct research on the teaching practices of university accounting lecturers. 
Furthermore, given the evolution of online learning in accounting education, which its 
ultimate success hinges on the continuance intention to use it. So, it is important to keep 
in mind that the perspective of lecturers specifically must be considered when the 
willingness of educators to continue using online learning determines its success 
(Najmul Islam, 2011). Gaining insight into accounting lecturers' continuation intention to 
use ODL is crucial for ensuring the sustainability and effectiveness of remote education 
in accounting, especially considering the growing digital transformation in accounting 
education. Following that, accounting lecturers' continuance intention to use ODL is 
worth discussing.  
 
It is apparent that, online learning will be around long after the pandemic is over (Önal & 
Önal, 2023). It is no longer an option (Aziz et al., 2022). As Bhattacherjee et al. (2008) 
asserted, in terms of online learning, the emphasis should also be on its continuous use. 
Continuance intention is an individual's intention to continue using or reusing a system 
based on their satisfaction with prior use (Bhattacherjee, 2001). Thus, considering the 
significant financial investment in online learning, it is critical to understand the factors 
influencing its continuance intention (Panigrahi et al., 2018). This is because identifying 
such factors can help predict the continuance intention of using online learning and 
design successful online learning environments (Dağhan & Akkoyunlu, 2016). However, 
there have been only a few studies conducted to investigate the factors that influence 
users continued use of educational technologies (Luo et al., 2021; Ramadiani et al., 2019; 
Wu & Chen, 2017). Mathew and Chung (2020) suggested that future research should 
consider educators' perspectives, particularly in order to meet the expectations of both 
students and educators regarding the use of online learning. Therefore, based on the 
issue mentioned above and gap research, this paper will review the integration of ECM 
(Expectation-Confirmation Model), TAM (Technology Acceptance Model), and SDT and 
provide insights into factors that could influence accounting lecturers' continuance 
intention to use the ODL. 
 
1.2. Research Objectives 
 
This paper aims to accomplish the following research objectives: 

i. To review existing literature on the integration of ECM (Expectation-Confirmation 

Model), TAM (Technology Acceptance Model), and SDT (Self-Determination 

Theory) in order to provide a comprehensive understanding of the continuance 

intention. 

ii. To identify the ECM, TAM, and SDT constructs that could serve as predictors of 

accounting lecturers’ continuance intention to use ODL. 

2. Methodology 

This review paper consists of three (3) stages. The process involves planning, 
conducting, and reporting the review. During the planning stages, this paper emphasizes 
the importance of identifying the research objectives for this study. Next, in the 
conducting stage, this paper locates relevant literature by selecting relevant keywords 
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and manually applying the inclusion and exclusion criteria. In particular, the initial goal 
of this paper was to review only articles published within the last five years. This paper, 
however, extended the search timeframe because the number of articles identified 
remained limited. Due to a scarcity of articles on this topic, the chosen articles were from 
2008 to 2024. The articles were chosen based on the following criteria: articles obtained 
from an electronic database, articles written in English, and articles specifically focused 
on continuance intention. The article that studied continuance intention but did not use 
the combined framework of these three theories, or at least two of them, has been 
removed. Following a comprehensive review, the results of the investigation are 
presented. 
 
3. Results 
 
A number of theoretical frameworks have been developed to investigate and predict 
users' continuance intention. However, this review paper argues that there is a need to 
develop an integrated theoretical framework that elucidates the process of shaping 
continuance intention since existing models such as ECM, TAM, and SDT provide valuable 
insights but may not fully capture the complex interplay of factors influencing continued 
use of technology. Especially, in the context of continuance intention to use ODL, this 
paper believes that combining these three models will add to the body of knowledge as 
the ECM provides post-acceptance and continuous use, while the TAM and SDT have 
undergone extensive testing in the context of online learning. An integrated framework 
builds on the strengths of these models to provide a more complete understanding of 
intrinsic and extrinsic motivation, user satisfaction, and behavioural intentions. This 
review paper has identified 23 articles that have examined continuance intention that 
either combined these three theories or only used two of them: the Expectation 
Confirmation Model (ECM), the Technology Acceptance Model (TAM), and the Self-
Determination Theory (SDT). Table 1 evidently shows that researchers have used such 
integrated theoretical frameworks to understand and predict continuance intention to 
capture the multifaceted nature of continuance intention. 
 

Table 1: Articles Examining Continuance Intention Using Integrated Theoretical Models 
(ECM, TAM, and SDT) 

Integrated Theories References 
ECM + TAM + SDT Ho (2010), Chibisa and Mutambara (2022) 

ECM + TAM 

Cheng (2014), Malik and Rao (2019), 
Darmawan et al. (2020), Rekha and Timothy (2020), 
Xie et al. (2020), Nikou (2021), Cai et al. (2022), 
Sarassina (2022), Taveira and Barbosa (2024) 

ECM + SDT 
Rahi et al. (2021), Wang et al. (2021), Rahi et al. (2022),  
Faozi and Handayani (2023), Lim et al. (2024) 

TAM + SDT 
Roca and Gagné (2008), Joo et al. (2018), Nikou and Economides 
(2021), Hsieh et al. (2022), He and Li (2023), Magno and Cassia 
(2024), Şahin et al. (2024) 

 
3.1. The integration of the ECM, TAM, and SDT in order to provide a comprehensive 
framework for understanding the factors influencing the accounting lecturers’ 
continuance intention to use ODL. 
 
Continuance intention is an intent to continue using a specific technology or system 
(Shanshan & Wenfei, 2022). Bhattacherjee (2001) asserted that the ECM is more 
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effective than other models in forecasting the continuance intention to use IT products 
and services. Originally, the ECM is based on the Expectation Confirmation Theory (ECT) 
adaptation. ECM consisted of four variables: confirmation, perceived usefulness, 
satisfaction, and continuance intention (Bhattacherjee, 2001). This model is predicated 
on the following premise: when users use a product, they compare perceived 
performance to their initial expectation and determine how much of their expectation is 
confirmed (confirmation). Meanwhile, based on their usage experience and confirmation 
level, users form a post-acceptance expectation (perceived usefulness), which may differ 
from their pre-acceptance or initial expectation. Their level of confirmation and post-
acceptance expectation help to increase satisfaction and satisfied users are more likely to 
develop a desire to continue. The ECM model has been commonly used in various fields 
for investigating continued information system (IS) or information technology (IT) usage 
(Kang et al., 2009; Lee, 2010). However, ECM has rarely been used to evaluate intentions 
to use educational technologies (Chibisa & Mutambara, 2022). Like any other educational 
technology, the success of an online learning system depends on both its initial 
acceptance and continuous use.  It is important to take into account the use of ECM when 
examining the continuance intention to use online learning. Conversely, the integration 
of ECM with other models can enhance its explanatory power and offer a more 
comprehensive perspective. Accordingly, ECM has been integrated with a number of 
adoption models to examine IT or IS continuance intention (Yuan et al., 2016), as adding 
other constructs to this model will provide a better understanding of the continuance 
intention.   
 
In recent years, IS researchers have given the ECM a lot of consideration and attention 
when studying post-adoption behavior (Pradana, 2022). Post-adoption behavior includes 
users’ continuance intention to use a technology or system. However, since the model 
only considers variables such as confirmation, perceived usefulness, and satisfaction to 
explain behavioral intention, it is worth noting that there may be additional factors that 
can influence factors that influence a user's behavioral intention to adopt IT (Le et al., 
2020). Wherein, TAM and ECM are the two most commonly used models for assessing 
factors influencing users' continuance intention (Le et al., 2020). ECM is similar to TAM 
in that it hypothesizes that users' perceived usefulness (post-adoption expectation) is an 
antecedent to their satisfaction (an evaluation of attitude) with the IS or IT, which in turn 
leads to their continuance intention of the IS or IT (Bhattacherjee, 2001; Hong et al., 
2006). TAM postulates that users' perceived usefulness affects their attitude toward 
using the IS or IT, which in turn determines their intention to use the IS or IT (Davis et 
al., 1989; Hong et al., 2006). However, according to Huda (2023), there is a gap in the 
literature in which the use of these two theoretical models, TAM and ECM, is uncommon; 
thus, the suggestion is to combine the TAM and ECM models. Furthermore, Rahi et al. 
(2022) stated that integrating theories such as ECM and SDT into the context of 
technological continuance intention would contribute to the literature. Besides that, 
Nikou and Economides (2017) proposed combining the TAM and SDT to observe users' 
intentions, particularly in online learning settings, because the SDT is important in 
technology acceptance. Both models, TAM and SDT, can complement each other in 
establishing a robust research framework (Sharma, 2019). For such reasons, this paper 
argues that this integration may offer a more thorough and comprehensive perspective 
than analyzing each theory independently. Thus, this review paper proposes a 
theoretical framework that incorporates ECM, TAM, and SDT as deemed appropriate and 
comprehensive. 
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TAM is based on the Theory of Reasoned Action (TRA) by Fishbein and Ajzen (1975) and 
the Theory of Planned Behavior (TPB) by Ajzen (1985). It is a well-known theoretical 
framework that explains ICT user acceptance (Davis, 1986; Kim et al., 2010; Xia et al., 
2018). TAM focuses on two key factors that influence people's intentions to use IT: 
perceived usefulness and perceived ease of use, which influence users' attitudes and 
intentions to use technology. These two factors serve as antecedents to attitude (Mishra 
et al., 2023). Perceived usefulness is defined as the belief that using IT will improve one's 
work performance, while perceived ease of use is defined as the belief that using IT will 
require no significant effort (Venkatesh & Bala, 2008; Weng et al., 2018). Attitudes 
toward technology foster intentions to use it, which leads to actual behavior (Mishra et 
al., 2023). Attitude refers to a person's personal attachment to technology (Papadakis, 
2018), which can be positive or negative and influences their behavioral intention to use 
technology. While the primary goal of TAM is to predict users' initial acceptance of IS, 
many TAM-based studies assume that continuance use is an extension of acceptance and 
use TAM for post-acceptance continuance use (Luo et al., 2017). A positive attitude 
towards IS or IT would promote greater continuance intention. According to Luo et al. 
(2017), the TAM emphasizes the intention to use technology from an attitude 
perspective, implying that perceived usefulness and ease of use influence users' attitudes 
toward IS acceptance, which in turn influences their use intention. So, this paper 
contends that perceived usefulness and perceived ease of use could serve as predictors 
of lecturers’ continuance intention to use ODL.  
 
Joo et al. (2018) stated that while TAM primarily focuses on the initial acceptance of new 
technology, researchers are increasingly emphasizing the importance of understanding 
its continuous use in the future. In other words, continuous use should support the 
success of new technology, not just its initial acceptance. The TAM model still lacks 
components for addressing controlled and autonomous motivation, while SDT uses both 
intrinsic and extrinsic motivation to predict user satisfaction and intent to continue 
(Wang & Khan, 2021). Often, SDT was used to address the limitations of TAM (He & Li, 
2023). Fundamentally, human well-being is the primary focus of the SDT (McEown & 
Oga-Baldwin, 2019; Ryan & Deci, 2017). As stated by Rahi et al. (2022), it focuses on 
individual motivation, emphasizing the role of intrinsic and extrinsic factors in driving 
behavior. Intrinsic motivation occurs when an individual does something they enjoy or 
want for their own sake (Farah et al., 2020). Extrinsic motivation comes from outside of 
oneself and drives a person to pursue a specific outcome (Ryan & Deci, 2000). Indeed, 
motivation is a critical factor in driving user adoption and continuance intention for a 
technology or service (Liébana-Cabanillas et al., 2021). SDT is closely related to the 
aspect of basic psychological needs (Ryan & Deci, 2017). The SDT model addresses three 
psychological needs that people have: autonomy (a sense of one's own will), competency 
(the ability to use one's skills and capabilities), and relatedness (a sense of social 
belonging) (Deci & Ryan, 2000; Ryan & Deci, 2017). More precisely, based on Ryan and 
Deci (2017), autonomy represents an individual's desire to be independent and take 
voluntary actions. Meanwhile, competence refers to an individual's need to feel mastery 
over skills and perform activities effectively. Whereas, relatedness refers to an 
individual's desire to be interconnected and feel a sense of ownership. Meeting 
individuals' psychological needs leads to positive attitudes and intentions toward using 
technology. In their study, Luo et al. (2021) applied the SDT to explain motivation for 
continued use of online learning. It is thought to be beneficial to use or integrate SDT to 
forecast users' continuance intention (Mobarhan & Rahman, 2015). 
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SDT focuses on the intrinsic motivational factors that influence behavior. In terms of 
when accounting lecturers use ODL for teaching, the sense of autonomy in using it, 
proficiency in navigating and using it, and interaction with peers and students within the 
ODL environment may significantly influence accounting educators' intention to 
continue using ODL. Essentially, addressing these psychological needs can increase their 
intrinsic motivation to continue using ODL. On the other hand, extrinsic motivation is 
referred to as engaging in an activity to achieve a distinct outcome, such as rewards, 
recognition, or avoidance of negative repercussions. Correspondingly, extrinsic 
motivation might play a significant role alongside intrinsic motivation to influence their 
continuance intention. Components of TAM, both perceived usefulness and perceived 
ease of use, are extrinsic motivators (Liao et al., 2022) because they are external to the 
individual and influence their intention to use technology based on expected outcomes. 
Hence, accounting lecturers who perceive that ODL is easy to use and improves their 
teaching effectiveness and job performance are less likely to experience frustration or 
resistance, making them more likely to continue using it. All things considered, ECM 
focuses on satisfaction derived from meeting expectations; TAM emphasizes perceived 
usefulness and ease of use; and SDT emphasizes intrinsic motivation through autonomy, 
competence, and relatedness. Thus, this holistic model takes into account both extrinsic 
and intrinsic motivators, resulting in a more comprehensive and effective understanding 
of what influences educators’ intention to continue using ODL. 
 
3.2. The ECM, TAM, and SDT constructs that could serve as predictors of accounting 
lecturers’ continuance intention to use ODL. 
 
Studies examining the factors that influence lecturers' continuance intention to use ODL 
are scarce, particularly in the context of accounting education. The COVID-19 crisis has 
highlighted the need to go one step further in studying lecturers, as their roles are 
changing, particularly in determining their continuance intention to use ODL. 
Furthermore, it is crucial for improving the sustainability and effectiveness of its 
implementation in a post-pandemic educational environment. Even more when the 
accounting discipline is considered extremely practical (Grabinski et al., 2020). If 
lecturers do not intend to continue using the ODL, it could jeopardize the future of 
accounting education. Take into account that most lecturers used the ODL during the 
pandemic crisis, extensive research is required to provide valuable information on a 
number of factors that could influence faculty members' intentions to continue using 
ODL. Given the various factors that influence technology adoption and usage, there may 
also be factors that influence its continued use. 
 
Based on Table 2, perceived usefulness and perceived ease of use are recurring 
constructs across most studies, highlighting their critical role in influencing continuance 
intention. Roca and Gagné (2008), Cheng (2014), and Joo et al. (2018), for instance, 
included them in their studies. The constructs of autonomy, competence, and 
relatedness, which are derived from SDT, are used to address the intrinsic motivational 
factors that drive behavior. They appear in studies by Ho (2010), Wang et al. (2021), and 
Faozi and Handayani (2023). Next, satisfaction and confirmation are central to the ECM; 
these constructs are used to assess users' satisfaction with previous use and the extent to 
which their expectations were met. Cheng (2014), Malik and Rao (2019), and Xie et al. 
(2020) utilized them in their studies. Furthermore, some studies incorporate additional 
factors such as perceived playfulness (Roca & Gagné, 2008), facilitating conditions and 
social influence (Nikou & Economides, 2021), and instructor support (He & Li, 2023). 
This paper found that the literature frequently uses perceived usefulness, perceived ease 
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of use, satisfaction, and intrinsic motivation as predictors, making them the potentially 
critical constructs to study continuance intention. 
 
Farsawang and Songkram (2022) suggested conducting future research to identify the 
factors that influence the intention to continue using online learning. Based on the 
selected articles, the constructs of ECM, TAM, and SDT, as shown in Table 2, were used to 
predict the continued intention of the users. Thus, this paper believes that such 
constructs could provide a thorough and comprehensive perspective on the various 
factors that may influence the continuance intention to use ODL. So, this paper posits 
that the application of these constructs as predictors in investigating accounting 
lecturers' continuance intention to use ODL can create a supportive and conducive 
environment for them, resulting in the successful and sustained integration of ODL into 
their teaching practices.  
 

Table 2: The constructs of ECM, TAM, and SDT which could serve as predictors of 
accounting lecturers’ continuance intention to use ODL. 

No. Predictor Variable References 
1 • Perceived usefulness 

• Perceived playfulness  
• Perceived ease of use 

Roca and Gagné (2008) 

2 • Perceived autonomy 
• Perceived competence 
• Perceived relatedness 
• Perceived usefulness 
• Perceived ease of use 
• Attitude 
• Confirmation 
• Satisfaction 

Ho (2010) 

3 • Perceived usefulness 
• Perceived ease of use 
• Confirmation 
• Satisfaction 

Cheng (2014) 

4 • Self-determination 
• Perceived usefulness 
• Perceived ease of use 
• Satisfaction 

Joo et al. (2018) 

5 • Perceived usefulness 
• Perceived ease of use 
• Confirmation 
• Satisfaction 

Malik and Rao (2019) 

6 • Perceived usefulness 
• Perceived ease of use 
• Attitude 
• Confirmation 
• Satisfaction 

Darmawan et al. (2020) 

7 • Perceived usefulness 
• Perceived ease of use 
• Attitude 
• Satisfaction 

Rekha and Timothy (2020) 

8 • Perceived usefulness 
• Perceived ease of use 
• Confirmation 

Xie et al. (2020) 
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• Satisfaction 
9 • Autonomy 

• Perceived ease of use 
• Satisfaction 

Nikou (2021) 

10 • Perceived usefulness 
• Perceived ease of use 
• Facilitating conditions 
• Social influence 
• Confirmation 
• Satisfaction 

Nikou and Economides (2021) 

11 • Perceived usefulness 
• External regulation 
• Intrinsic regulation 
• Introjected regulation 
• Identified regulation 
• Confirmation 
• Satisfaction 

Rahi et al. (2021) 

12 • Perceived usefulness 
• Autonomy 
• Competence 
• Relatedness 
• Confirmation 
• Satisfaction 

Wang et al. (2021) 

13 • Perceived usefulness 
• Perceived ease of use 
• Confirmation 
• Satisfaction 

Cai et al. (2022) 

14 • Perceived autonomy 
• Perceived competence 
• Perceived usefulness 
• Perceived ease of use 
• Confirmation 
• Satisfaction 

Chibisa and Mutambara (2022) 

15 • Perceived usefulness 
• Perceived ease of use 
• Perceived autonomy 

Hsieh et al. (2022) 

16 • Perceived usefulness 
• External regulation 
• Intrinsic regulation 
• Introjected regulation 
• Identified regulation 
• Confirmation 
• Satisfaction 

Rahi et al. (2022) 

17 • Perceived usefulness 
• Perceived ease of use 
• Satisfaction 

Sarassina (2022) 

18 • Instructor support 
• Autonomy 
• Competence 
• Relatedness 
• Perceived ease of use 

He and Li (2023) 

19 • Perceived autonomy 
• Perceived competence 

Faozi and Handayani (2023) 
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• Perceived relatedness 
• Perceived usefulness 
• Confirmation 
• Satisfaction 

20 • Artificial autonomy 
• Subjective well-being 

Lim et al. (2024) 

21 • Perceived ease of use 
• Economic motivation 
• Environmental motivation 

Magno and Cassia (2024) 

22 • Perceived usefulness 
• Perceived ease of use 
• Autonomy 
• Competence 
• Relatedness 

Şahin et al. (2024) 

23 • Perceived usefulness 
• Satisfaction 

Taveira and Barbosa (2024) 

 
4. Conclusion 
 
The integration of the ECM, TAM, and SDT offers a robust framework for understanding 
the continuance intention of accounting lecturers towards ODL. This review posits that 
factors such as perceived usefulness, perceived ease of use, intrinsic motivation, and 
satisfaction could serve as predictors that influence accounting lecturers' continuance 
intention to use ODL. By addressing both the technological and psychological needs of 
lecturers, educational institutions can foster a more supportive environment for the 
sustained use of ODL. This is also critical for the ongoing digital transformation of 
accounting education, as well as successfully preparing lecturers for new ways of 
teaching that align with Industry 4.0 and beyond. Future research should continue to 
explore these integrated models to further validate and refine the understanding of 
continuance intention in various educational field and contexts. 
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